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APPENDIX 
 
Dear X 
 
You may recall that we met briefly on the IEP in 2009 when I took care of the 
leadership development module and presented the group-coaching process to you in 
the amphitheatre 
 
I am currently in the final stages of a PhD program. My dissertation is an attempt to 
understand group-coaching as an effective leadership intervention and to develop a 
theory based upon that. In particular my interests center around the group process 
and its dynamics, the role of unconscious processes in this work and whether or not 
participants were able to make change and sustain it. Therefore I am interested in 
studying your experience of going through this intervention and that is why I am 
seeking the opportunity of involving you in my research. Your participation in my 
research would contribute to a better understanding of the various aspects of group-
coaching process, improvement to the executive education programs, provide further 
information to leadership consultants and finally aid my academic success. 
 
For my research I would like to conduct a structured interview with you comprising 
about 15 questions by phone, which cover your thoughts and impressions of going 
through the LDP process. Obviously all responses will be treated in strictest 
confidentiality. Any data used in my dissertation will be stripped of identifying 
information. Upon completion of my research I will be glad to provide you with the 
overall analysis of the data that you may find useful in your own organizations. With 
your permission I would also like to share the data with Kevin Kaiser, the program 
director, again anonymously.  
 
Obviously participation in this research is voluntary although getting as full coverage 
of program participants as possible is important for the quality of the final outcome of 
the research. I also understand that you have a busy schedule. If you agree to 
participate I will try to make as little disruption to your schedule as possible and the 
interview will be at your convenience.  
 
I do hope you will agree to participate in this study; thereby contributing to 
management science but also may gain new insights for yourself and your 
organization. Please reply to this mail with a short note of your availability and a 
contact telephone number and I will set up an appointment. I would think the 
interview will last around 20 minutes and I have set aside the week of the 23rd May to 
do the interviews. 
 
I look forward to hearing from you and hope you will help to further our work in 
leadership development. 
 
Yours sincerely 
 
 
 
Fig. 1 Invitation to participate in the research 



 164 

Interview Protocol: IEP Participant 
Date: 
Time: 
Psychodynamics 

1. What role did the self-portrait play in your learning? 
2. Can you describe your feelings when you were asked to relate your past? 
3. What did you take away from listening to other people’s stories? 
4. What aspects of the process helped you to learn about yourself? 
5. Listening to other participants did you associate with your own life? 
6. In looking for answers from others did you find answers to your own 

dilemmas? 
Groups 

1. How did you feel about doing 360 feedback in a group setting? Was it difficult 
to talk about personal things? 

2. What value did the group add in facilitating your learning? 
3. How would you evaluate the usefulness of a group intervention versus a one 

to one? 
4. Did you follow up with your learning partner? If so was it useful? 
5. Listening to other participants did you experience a sense of not being alone 

with your issues? 
Coaching 

1. Was the coach able to create a safe environment and if so how? 
2. Were you able to make professional and personal changes as a result of the 

coaching session? 
3. Would you have made these changes anyway? What role did the coaching 

play in accelerating the change if at all? 
4. Have you sustained any of the changes you made? 
5. What effect did the conference call have in ensuring follow through on your 

goals? 
What lessons did you learn from the coaching exercise? 
 
Fig. 2 Questionnaire for participants 


	A THEORY OF EXECUTIVE COACHING IN GROUPS:
	THE CLINICAL PSYCHODYNAMIC APPROACH
	BREAKDOWN OF TABLE OF CONTENTS
	Introduction
	Chapter 1. Organization of research and question addressed in my research
	2.2 Theory development (p26)
	2.3 The International Executive Program (IEP) (p30)
	Chapter 3. Practice and technique: The anatomy of the group-coaching process
	3.1 Introduction (p42)
	3.2 The psychodynamic group-coaching process (p42)
	3.3 Some drawbacks to the intervention (p52)
	3.4 Managing re-entry (p53)
	3.5 Conclusion (p54)
	4.3 Themes from the data (p59)
	4.4 Human roles in the psychodynamic group-coaching process (p70)
	4.5 Feedback, action items, and termination (p73)
	4.7 Conclusion (p82)
	6.1 Introduction (p98)
	6.2 Section 1. Short-term psychodynamic psychotherapy and change (p98)
	6.2.1 The definition of psychodynamics
	6.2.2 Psychoanalytic psychotherapy and its relationship with psychodynamic group-coaching
	6 2.3 Jungian theory: The relationship with psychodynamic group-coaching
	6.2.4 Psychodynamic psychotherapy and its relationship with psychodynamic group-coaching
	6.2.5 Kleinian theory of object relations and its relationship with psychodynamic group-coaching
	6.2.6 Short-term dynamic psychotherapy
	6.2.9 The role of transitional space in psychodynamic group-coaching
	6.2.10 The role of play in PGC
	6.2.11 Psychodynamic change processes
	6.3 Section 2: Group therapy, group dynamics, and issues in groups (p109)
	6.3.1 Definition of a group
	6.3.5 Key group theories: Basic assumptions
	6.3.11 The levers of change in groups
	6.4 Defense mechanisms in groups (p117)
	7.2.1 Executive groups and T-groups
	7.2.2 Group-coaching
	7.2.3 The role of storytelling in psychodynamic group-coaching
	7.2.4 The role of the group coach Chapter 8. Data from senior professional coaches: An exploration of technique
	8.1 Introduction (p129)
	8.1.1 Methodology for the interview process
	8.2 Group-coaching techniques (p130)
	8.2.1 Creating a safe transitional environment
	8.2.2 The objectives of the coach
	8.2.3 Dealing with anxiety
	8.2.4 Dealing with resistance
	8.2.5 Dealing with transference and counter-transference
	8.2.6 Dealing with affect
	8.2.7 The coach’s approach to storytelling
	8.2.8 The coach’s perspective on change
	8.2.9 Indications of success
	8.2.10 Discussion
	Chapter 9. Discussion and notes for further research
	9.1 Conclusions (p144)
	9.1.1 Final propositions
	9.1.2 Drivers for change
	9.1.3 Making sense of the material
	9.1.4 The integrated model
	9.1.5 Future research
	LIST OF FIGURES
	Fig. 2 A model for change using psychodynamic group-coaching
	Fig. 7 Data triangulation creating psychodynamic group-coaching theory
	Fig. 13 The trans-theoretical model of change represented as a cycle with corresponding elements from psychodynamic group-coaching inserted
	Fig. 1 Generic model of goal directed self-regulation
	Adapted from Integrated Goal-Focused Approach to Executive Coaching (in Stober & Grant, 2006)
	Coaching taxonomy
	/
	Fig. 2 A model for change using psychodynamic group-coaching
	Coaching vs therapy: Key differences
	/
	CHAPTER 1
	ORGANIZATION OF RESEARCH AND QUESTION ADDRESSED IN MY RESEARCH
	1.1 Introduction
	1.1.1 Why research this question?
	1.1.2 Relevance of the research
	1.1.3 Scientific utility of the study
	1.1.4 Social utility of the study
	1.1.5 Managerial utility of the study
	1.2 Theory, practice and technique: Key concepts
	1.2.1 Technique: Coaching
	1.2.2 Technique: Executive coaching
	1.2.3 Theory and technique: Psychodynamics and psychodynamic coaching
	1.2.4 The origins of group-coaching
	1.2.5 Why coach in groups at all?
	1.2.6 Theory: Group processes, group-therapy, and group dynamics
	1.2.8 Practice: T-groups and group work with executives
	1.3 Research question
	1.4 Critical factors of the initial survey
	1.4.1 Data quality of the initial survey
	1.4.2 Results
	1.4.3 Evaluation ranges
	“I am not sure the group had enough insight to give very valuable feedback.”
	“This is tough, like torture, but you have to go through it to improve.”
	“Helped me get a better understanding of underlying reasons for my weak points.”
	1.5.3 Coaching outcomes
	Beyond gathering insights, participants are encouraged to synthesize the information and turn it into a plan for action. Toward the end of the sessions other group members make concrete suggestions for change in the form of advice based on what they h...
	1.5.4 Beyond the program: Building confidence for future change
	“Gave me a basis for starting a process of leadership development.”
	“Needs a lot of effort on my part. Good framework for my development.”
	1.6 Organization of the research
	CHAPTER 2
	2.1 Introduction
	2.2 Theory development
	2.2.1 What is theory in the social sciences?
	2.2.2 What level of theory can be expected?
	2.2.3 Variables
	2.2.4 Large-scale empirical testing
	2.3 The International Executive Programme (IEP)
	2.3.1 Why the International Executive Programme?
	2.3.2 Description of the IEP
	2.3.3 The sample program
	2.4 Qualitative data
	2.4.1 The research design
	2.4.2 Limitations of qualitative data
	2.4.4 Bias in qualitative data collection
	2.4.9 Dealing with possible researcher bias
	2.5 Grounded theory approach
	2.5.1 Theoretical sampling
	2.6 Participants’ interviews
	2.7 Data reduction and display
	Fig. 6 Components of data analysis: Flow model
	Source (adapted): Qualitative Data Analysis (Miles and Huberman, 1994)
	2.8 Ex-ante limitations of the research methodology
	CHAPTER 3
	3.1 Introduction
	3.2 The psychodynamic group-coaching process
	3.2.1 Arrival
	3.2.3 The role of play
	3.2.4 The role of feedback
	3.2.6 Early stage of the process
	3.2.7 Creating a working alliance
	3.2.8 The role of storytelling
	3.2.10 Action planning
	3.3 Some drawbacks to the intervention
	3.4 Managing re-entry
	3.5 Conclusion
	CHAPTER 4
	4.1 Introduction
	4.2 Methodology
	4.2.1 Data gathering process
	4.2.2 Data sampling
	Silverman raises the question as to whether interviews are really appropriate methods of collecting data when texts, observation, and other documentation might suffice (Silverman, 2006). I will now deal with this in detail.
	Fig. 7 Data triangulation creating psychodynamic group-coaching theory
	4.3 Themes from the data
	Fig. 8 A hypothetical time-based flow model of a psychodynamic group-coaching intervention
	Another remarked on the personality characteristics of the coach:
	“Not much for me personally. I drew the way I see myself. Others saw me the same.”
	4.3.3 The role of transitional space and transitional objects from the participants’ perspectives
	“Perhaps for me it is difficult to do that (talk about feelings)...it helped me to open up...
	4.4 Human roles in the psychodynamic group-coaching process
	4.4.1 The role of the coach
	4.5 Feedback, action items and termination
	Fig. 10 Conference call with learning partner use and effectiveness (14 respondents)
	“I followed up on half of it.”
	“I became aware of a number of things on the behavior side to focus on and be aware of.”
	These comments, however, I would deem to be substantial or unequivocal.
	4.6 The process of change in psychodynamic group-coaching
	4.6.1 Theoretical aspects of change in coaching
	/
	Fig. 13 The trans-theoretical model of change represented as a cycle with corresponding elements from psychodynamic group-coaching inserted
	4.7 Conclusion
	Executives at the business school in question participate in a leadership development process as part of broader open enrollment programs. They are generally senior executives from multi-national concerns, are diverse with respect to gender and nation...
	conference call takes place to re-engage and check progress, and provide more perspective, support, and coaching.
	In the case of each of these different disciplines, I have taken a similar approach: A search for the relevant empirical literature, a conclusion derived from the literature, and a comment as regards the intervention for which I am developing a theory...
	5.2.2 Outcome studies of talking cures
	Broad analyses of psychotherapy show efficacy irrespective of which treatment is used. In fact the low correlation between differences confirms Rosenzweig’s expectation that because of the large overlap of “ingredients” of different therapies, compara...
	1. Each of the different types of psychological treatments shows benefits.
	2. The amount of benefits from each type of therapy shows mainly non-significant differences.
	3. These non-significant differences are especially evident when the researcher’s therapeutic allegiance is taken into account.
	4. Both short-term and long-term treatments show some positive benefits for some patients, and
	5. There is a tendency for longer treatments to show more lasting benefits.
	(Luborsky et al., 2003)
	I will look at the possible correlation of these results with group-coaching later. In short though, what is clear from the literature is that psychotherapeutic interventions work, in that patients report improved symptoms.
	Joyce concluded after analyzing meta-analytic literature that:
	5.2.3 Comment on clinical trials studies as relates to psychodynamic group-coaching
	5.3 Short-term dynamic psychotherapy and the relationship with psychodynamic group-coaching
	5.3.1 Definition
	Intensive short-term dynamic psychotherapy (ISTDP) is a form of short-term psychotherapy developed through empirical research by Davanloo, a psychiatrist and psychoanalyst from Montreal who grew frustrated with the length and limited efficacy of psych...
	5.3.2 Comparative reviews and meta-analysis of STDP
	5.3.3 Comment
	STDP works as an intervention with some limitations. For example, from what I have learned, it may well be that the short-term nature of the intervention when applied to psychodynamic group-coaching may not have long lasting results. The goal being so...
	5.4 Group therapy and its relationship with group-coaching
	5.4.1 Definition
	5.4.2 Group therapy reviews and meta-analysis
	Group therapy meta-analysis investigation broadly demonstrates efficacy in the intervention and with different types of case ranging from deep psychological disorder to mild addictions like tobacco (Stead & Lancaster, 2005). Moreover, it seems to have...
	5.4.3 T-groups
	5.4.4 Comment
	5.5 Coaching studies
	5.5.1 Definition
	5.5.2 Coaching comparative studies
	5.5.3 Comment
	5.6 Conclusions
	Referring back to the comparative results of clinical trials in CBT/Psychodynamic psychotherapy and group therapy one might hypothesize that simply to sit with a coach, and discuss a known problem might be enough to set the client on the path to chang...
	CHAPTER 6
	Fig. 14 Theoretical underpinnings of psychodynamic group-coaching
	6.1 Introduction
	6.2.1 The definition of psychodynamics
	6.2.2 Psychoanalytic psychotherapy and its relationship with psychodynamic group-coaching
	6.2.3 Jungian theory: The relationship with psychodynamic group-coaching
	6.2.4 Psychodynamic psychotherapy and its relationship with psychodynamic group-coaching
	6.2.5 Kleinian theory of object relations and its relationship with psychodynamic group-coaching
	6.2.6 Short-term dynamic psychotherapy
	6.2.9 The role of transitional space in psychodynamic group-coaching
	Fig. 16 Senge’s ladder of inference
	6.2.10 The role of play in PGC
	6.2.11 Psychodynamic change processes
	6.3 Section 2: Group-therapy, group dynamics, and issues in groups
	6.3.2 Group-therapy: A definition
	6.2.3 Group-therapy: A short history
	6.2.4 Group-therapy: The relationship with psychodynamic group-coaching
	6.2.5 Key group theories: Basic assumptions
	6.2.6 Key group theories: The “group-as-a-whole”
	/
	6.3.7 Key group theory: The group-in-the-mind
	6.3.8 Key group theory: Other relevant theory
	6.3.9 Key group theorists: Kurt Lewin
	6.3.10 Key group theorists: Irvine Yalom
	6.3.11 The levers of change in groups
	6.4 Defense mechanisms in groups
	Fig. 21 Freud’s iceberg model
	COACHING THEORY, EXECUTIVE COACHING AND THE ADVENT OF GROUP EXECUTIVE COACHING
	7.1 Introduction
	7.2 Psychodynamic executive coaching
	Fig. 23 Systems focus vs executive focus
	7.2.3 The role of storytelling in psychodynamic group-coaching
	7.2.4 The role of the group coach
	CHAPTER 8
	8.2.2 The objectives of the coach
	And another:
	8.2.3 Dealing with anxiety
	8.2.4 Dealing with resistance
	8.2.5 Dealing with transference and counter-transference.
	8.2.6 Dealing with affect
	8.2.7 The coach’s approach to storytelling
	8.2.8 The coach’s perspective on change
	8.2.9 Indications of success
	8.2.10 Discussion
	CHAPTER 9
	TIME
	Fig. 25 An integrated change model for psychodynamic group-coaching

